
Scholarly Research Journal for Humanity Science & English Language,  
Online ISSN 2348-3083, SJ IMPACT FACTOR 2024: 8.058,  

https://www.srjis.com/issues_data/240 
PEER REVIEWED, REFEREED & INDEXED JOURNAL, OCT-NOV 2024, VOL-12/66 
 

Copyright@2024 Scholarly Research Journal for Humanity Science & English Language 

MUSIC-BASED PROGRAM (MBP) FOR ENGLISH GRAMMAR SKILLS  

ENHANCEMENT OF TRIBAL LEARNERS 

 

Dr. Manisha Patil 

Professor1, JSPM University, Pune-412207, Maharashtra      

Fr. Research Scholar, Department of Education (CASE), Faculty of Education and Psychology. 

The Maharaja Sayajirao University of Baroda, Vadodara- 390 002, Gujarat. 

Prof. Sujata Srivastava  

Professor, Department of Education (CASE), Faculty of Education and Psychology. The 

Maharaja Sayajirao University of Baroda, Vadodara- 390 002, Gujarat 

 

 

Paper Received On: 21 October 2024  

Peer Reviewed On: 25 November 2024 

Published On: 01 December 2024 

 

 

 

The study set out to develop and implement a Music-Based Program (MBP) to enhance the English 

grammar skills of tribal learners. The efficacy of this program was determined in association with 

written and oral grammar skills achievement. The experimental study used a convenient sampling 

strategy following a pre-test and post-test non-equivalent control group design. Data was collected 

using the English Grammar Skills Achievement Test and Reaction Scale. The study was conducted 

through two segments, each including four distinct data-gathering phases. Mean, Standard deviation, 

Mann-Whitney U-test, percentage, and intensity index were employed to analyze and scrutinize the data 

quantitatively. The MBP significantly enhanced the achievement of grammar skills in the experimental 

class IX group. The use of Music-Based Programs to teach grammar to tribal learners is also in line 

with the NEP-2020, which highlights music and art-integrated learning. The study's promising results 

have far-reaching implications for using music as a pedagogical tool in English language teaching and 

learning. 
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INTRODUCTION     

English language learning is a compulsory component of school education, and grammar skill 

enhancement is the foundation of learning any foreign/ second language to hone language 

skills. For effective communication, both written and spoken grammar skills are crucial. 

Numerous studies abroad demonstrate that English grammar teaching with music is 
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pedagogically and linguistically sound. Rap/Hip-Hop music is used to teach vocabulary, 

grammar, discourse, and other skills in English language teaching since teaching English has 

emerged as a universal compulsory activity in formal education due to its global need. Several 

researchers have used music, including grammar, as a language teaching and learning resource. 

Engh (2012), Weinstein (2006), and Beth (2014) all used rap and pop music to express 

themselves and teach grammar and speech in the English language. 'Rapping' is a sample 

curriculum-based program designed by Beth Segal to teach English language speech and 

grammar in 2014. Carolyn Graham (1992) found Jazz Chants and created a program based on 

them to use in ESL classroom teaching as a music technique for teaching English grammar. T. 

Murphey (1992) made the discourse of pop songs to teach English. Various studies (Maley, 

1997; Eken, 1996; Gaston, 1968; Geoff, 2003) have been conducted in different countries on 

using songs as an authentic teaching resource in language teaching and learning, including 

grammar. According to Paquette and Rieg (2008), fluency in grammar, reading, and writing is 

crucial in language learning. Music can contribute to students improving their writing and other 

literacy skills, including grammar. Hence, in a school setting, songs can aid in teaching not 

only sounds, rhythm, and stress but also polite formulae, sentence structures, vocabulary, and 

syntax (Richards, 1969). Since grammar instruction is integral to language instruction in India, 

it can be a useful pedagogical tool for tribal students to improve their English grammar skills.  

Music is deeply rooted in tribal life and culture. The value of music in language learning for 

tribals cannot be undermined. Music is the essence of indigenous people’s culture. The cultural 

traditions of the country's diverse tribal regions reflect the fantastic range of India's regional 

tribal folk music. Each tribal county has its diverse aesthetic of music culture (Vidyarthi & Rai, 

1985). Pedagogical techniques, like teaching English grammar through music, can make 

language education enjoyable for tribal students. National Education Policy 2020 suggests 

integrating tribal art and music into pedagogical techniques for tribal-specific learners. The 

study aimed to develop an MBP and to use MBP to enhance the English grammar skills of 

tribal learners, to determine the effectiveness of the MBP in terms of achievement in English 

grammar skills, and to measure the reaction of the students towards the MBP used in teaching 

English grammar.  

THE MBP: SYSTEMATIZATION  

The music-based program was developed in an organized system.  The MBP was designed to 

hone tribal learners’ grammar skills at the secondary level during the regular class duration of 
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English Classes. The secondary-level intellectual capabilities of tribal learners were taken into 

consideration. The lack of achievement in grammar skills among tribal learners denotes the 

necessity of enhancing grammar skills. The class-time constrictions of the grammar class hour, 

the environment of teaching and learning, and the sociocultural ethnic constraints of the tribal 

students, etc., were considered in the development of the program.  

PLAN AND PROCEDURE OF THE STUDY  

The current research was split into two sections.  

SEGMENT I: MBP DEVELOPMENT 

Segment I comprised the four stages for developing the MBP developed by the researcher. 

Step I: Identification of Grammar Content  

This step analyzed the grammar content to finalize the grammar topics. The textbook analysis 

highlighted that the English textbook of the secondary section comprises prose, poetry, and 

grammar categories. All the grammar categories are explained thoroughly, along with the 

exercises, below each textbook unit.  

 Step II: Preparation of Grammar Songs for Teaching Through MBP 

The MBP was developed based on the grammar content analysis of the English textbook of 

class IX. The verses were written and set to the tribal tunes to use as an MBP in the form of 

‘Grammar Songs’ for grammar teaching. It comprised grammar rules and their usage. The 

books, ‘Grammar Skills book series (Scholastic Asia, 2017) and Oxford Primary English 

Grammar Skills series (Oxford et al.,2014), High School English Grammar & Composition 

(Wren & Martin,1999), etc., were referred to along with web links, for writing the grammar 

songs.  

Step III: Selection of Grammar Instructional Inputs: Activities 

Various English songs were selected for the activities according to their grammar suitability. 

Activities were planned to give practice for better learning of the grammar content. The 

researcher employed grammar songs accompanied by karaoke and English song-based 

activities in terms of the MBP to teach English Grammar in the classroom. Activities-based 

English songs of different music genres were utilized.  

 Step Iv: Lesson Plan Format 

The researcher Prepared a detailed lesson plan comprising all the grammar topics and 

subtopics. Sixty-four lesson plan sessions were prepared to teach grammar through the MBP. 

Each week, two consecutive sessions were arranged for grammar teaching. General Formatting 
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of the grammar lesson plan comprised the objectives (General and specific), Procedure, 

Evaluation, etc. Each session follows the lesson plan's identical structure, which comprises 

commencement with general objectives and concluding with learning results. Following the 

session's objectives, songs and music embedded in the MBP were used as instructional inputs. 

Explanations with examples of the grammar category, drills, practices, and exercises with 

activity inputs for each grammar topic were included in the lesson plan—English Song-based 

activities.  

 SEGMENT II.: METHODOLOGY   

The proposed study was experimental in nature, using a quasi-experimental design. It used a 

pre-test and post-test non-equivalent control group design. All IX standard students studying 

English in Grant-in-Aid Marathi Medium Schools affiliated with the Maharashtra State 

Secondary and Higher Secondary Education Board (MSHSEB) constituted the study 

population. The sample was selected using a convenient sampling technique. The experimental 

and control groups were equalized through the pretest achievement scores of English grammar 

tests. After matching the groups, these equivalent groups of 46 learners from each were 

considered the final sample for the study. 

  

MATERIALS  

Data collection for the research investigation was accomplished using the following research 

tools.   

 English Grammar Skills Achievement Test:   

English grammar skills achievement tests worth 100 marks were prepared by comprising 1) 

written grammar skill achievement Tests of 50 Marks and 2) oral grammar skill achievement 

tests of 50 Marks.  

 Reaction Scale:   

The researcher developed a self-made reaction scale to measure the students' reactions to the 

MBP used for teaching English grammar. The researcher administered the five-point Likert-

type reaction scale, which has 25 statements, to the experimental group of students.    

PROCEDURE   

The research investigation was accomplished through the following four phases.   
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Phase 1.  Development of the (MBP) MBP  

Based on the grammar content analysis of the English textbook of class IX, the researcher 

developed the MBP. The researcher wrote the verses and set them to the tune to use them as 

the MBP for grammar teaching. The grammar rules and usage verses were prepared as a MBP 

for English grammar teaching.   

 Phase 2: Pre-Test  

It is a pre-test phase in which a 100-mark Pre-Test, consisting of 1) the written grammar skill 

achievement tests of 50 marks and the oral grammar skill achievement Tests of 50 Marks, was 

administered to both the experimental and control groups.  

Phase 3: Implementation of the MBP 

At this phase, the intervention of the MBP, which the investigator developed to teach grammar 

in class IX of tribal Ashram school learners to enhance their grammar skills through music for 

an academic year. The control group was taught conventionally. The lesson plans on all the 

prescribed grammar topics of class IX English subject were prepared, and the MBP was 

integrated into the lesson plans. During teaching, the ‘Grammar Songs’ were sung 

accompanied by Karaoke. The Audio-videos of English, lyrical video songs, Song lyrics-

activity worksheets, grammar topic PowerPoint presentations, grammar songs’ sheets, English 

songs-based activity sheets, worksheets, and grammar handouts of various topics were used as 

the resources for the effective implementation of the MBP.  

 Phase 4: Post-Test  

In the study's post-test phase, 100-mark Grammar Skills Achievement Tests were conducted. 

The written grammar skill achievement tests of 50 marks and the oral grammar skill 

achievement tests of 50, as a post-test, were administered to both the groups, i.e., experimental 

and control groups.  The Post-test of 50 marks in both terms consisted of 25 marks for the 

written grammar skill achievement test and 25 for the oral grammar skill achievement test each 

term. The post-tests were given to class IX tribal learners to measure the achievement in 

English grammar skills in experimental and control groups. A Likert-type reaction scale of 25 

statements was also administered to the experimental group to measure their reaction toward 

teaching English grammar through the MBP. 

DATA ANALYSIS: INTERPRETATION 

The data was computed, and the means of the students' post-test scores were considered for the 

experimental and control groups. The analyses and interpretations of the results are presented 

in tables. 
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Table No. 1.1 Mean, Standard Deviation, And Standard Error of Mean of Experimental 

Group and Control Group for Achievement of Grammar Skills in English Language. 

 

Graphical Representation of the Table No. 1-1 

 

From Table 1.1 and the graphical presentation, it was detected that the mean achievement score 

for grammar skills tests in the English language of the experimental group students was 60.19. 

In contrast, the mean achievement score of the control group students was 25.32. It was also 

seen that the standard deviation of the experimental group was 6.39 from the scores for 

achievement of grammar skills in the English language, whereas 6.57 was the Standard 

deviation for the control group from the scores for achievement of grammar skills in the 

English language.  The standard error of the mean for the experimental group was 0.94, 

whereas it was 0.97 for the control group. The comparison of the means demonstrated that the 

mean achievement score of the experimental group was significantly more significant than the 

mean achievement score of the study's control group. The intervention of the MBP in teaching 

grammar to enhance English grammar skills achievement was the cause of the experimental 

group's mean score in the achievement of grammar skills being more significant than that of 

the control group. To ascertain whether the variance in the mean was by chance or significant 

as well as to test the null hypothesis, i.e., Ho, “There will be no significant difference 
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between the mean post-test scores of students of the control and experimental group of 

class IX in the achievement of grammar skills in the English language.” The test, called 

‘The Mann-Whitney U test,’ was employed as the convenience sampling method used by the 

researcher. Table no. 1.2, mentioned below, demonstrates the encapsulation of the test 

followed by an interpretation.  

Table 1.2: Summary: The Mann-Whitney U-Test for the Achievement of Grammar 

Skills in English Language for Both Experimental Control Groups’ Students with the 

Number of Samples, Sum of Ranks, U-Value, Z-Value, and Probability 

 

From the table no. 1.2, it was notified clearly that the experimental group had the sum of the 

ranks of 3197, whereas the control group students had the sum of the ranks of 1081 in achieving 

grammar skills in the English language, with 46 students in each group. In the present study, 

the U-value was found to be 0.00, and the Z-value was found to be -8.266. According to Siegel's 

1956 Table A, for Normal probability, under the null hypothesis (Ho) of z, for z <= -8.266, the 

two-tailed probability in the present study was found to be 0.00, which was found to be lesser 

than our determined α = 0.01. Therefore, in the current research study, the null hypothesis, i.e., 

“There will be no significant difference between the mean post-test scores of students of the 

control and experimental group of class IX in the achievement of grammar skills in the English 

language.” was rejected. Hence, it was clear that the experimental and the control group 

students contrasted significantly on account of the achievement of grammar skills in the 

English language. From Table 1.2, it was also clear that the mean scores of the experimental 

group were more significant than the mean scores of the control group, which could be 

attributed to the intervention of an MBP in the enhanced achievement of grammar skills in the 

English language. As a result, it can be proclaimed that the enhancement of the tribal students' 

English grammar skills in the experimental group was statistically more significant than the 

enhancement of their grammar skills in the control group. This outcome of the present research 

study was due to the intervention of the MBP.  
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STUDY RESULTS: MAJOR FINDINGS  

The study's significant findings revealed that the Music-Based Program was effective in 

relation to achievement in written and oral grammar skills. The achievement of grammar skills 

significantly differed in the experimental and control groups of class IX students. The grammar 

skills were found to be higher in the experimental group. Students' reactions were favorable 

toward the MBP used to enhance grammar skills through music. The overall intensity index 

was 4.76. 

DISCUSSION: 

The present study's findings revealed that the difference was significant in the achievement of 

grammar skills in the students of the experimental group of class IX. The grammar teaching 

through the MBP for the experimental group of tribal learners effectively enhanced the present 

study's written and oral grammar skills. The learners' reaction was found to be favorable 

towards the MBP, which was developed and intervened for grammar teaching to enhance their 

grammar skills through music. The difference found was significantly higher in terms of the 

achievement of grammar skills of the tribal learners of the experimental group than that of the 

control group of learners of class IX. The intervention of the MBP effectively enhanced tribal 

students' grammar skills at the secondary level.   

During the study, the researcher noticed that the students thoroughly enjoyed the grammar 

teaching through the MBP for the 64 sessions due to its melody. It was also clearly noticed that 

the tribal tunes of the grammar songs, composed and sung by the researcher, were familiar to 

them, which made their learning proactive with lots of fun. Using English song-based activities 

gave different learning experiences for enhancing written and oral grammar skills. The set of 

ten grammar songs composed and sung by the researcher was helpful for the learners to 

understand the grammar content easily. It made learning grammar rules for the topics and their 

use in written and spoken grammar skills easy and sustainable for tribal learners. This is 

consistent with the findings of Sebastian’s (2014) study that the technique of song-based 

grammar teaching in the classroom can help learners retain the knowledge of grammatical 

categories more efficiently and with greater enjoyment than through the traditional methods of 

teaching.  

The observations obtained during various activities showed that the pupils found the grammar 

lessons engaging, entertaining, and interesting because of the music element that worked as a 

pedagogical tool. This is consistent with the study of Hashim and Rahman (2010), whose 
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conclusions demonstrated the value of song-based activities for reinforcing SVA learning and 

creating a joyful classroom environment. The grammar songs were enjoyed and recited 

willingly with lots of excitement and happiness during classroom learning by the students. 

Learners enjoyed the grammar songs and found it very easy to thoroughly comprehend the 

grammar skills content knowledge, which they demonstrated in written and spoken English 

communication skills. The study found a significant difference in the achievement of English 

grammar skills at the secondary level. This finding is aligned with Sebastian’s study (2014), in 

which considerable achievement was found in grammatical awareness through songs at the 

high school level. Her study's findings have confirmed that the novel teaching module based 

on the medium of music helps to sustain learning and, therefore, improves the students' 

knowledge of grammar. Her study highlighted the effectiveness of teaching grammar using 

music as a novel teaching module. The students’ favorable reaction to all the statements of the 

reaction scales proved the utility and effectiveness of the MBP. The overwhelming enthusiasm, 

interest, and engagement during the MBP-oriented activities proved its educational and 

pedagogical significance. It was demonstrated during the classroom activities and reflected in 

their scores on achievement tests and reactions scale. This is also consistent with the study by 

Bhamare (2017), wherein songs, film segments, and videos, as authentic materials, proved to 

be very effective supportive materials for language teaching and learning. It was also noted in 

the same study that language learning happened in a light environment rather than in a dry 

academic one. The learners enjoy learning and get motivated when exposed to a non-academic 

environment where authentic materials like songs, films, and videos support language learning. 

The researcher also noticed that integrating ‘Grammar-Songs’ and English songs of different 

genres in the MBP made the grammar teaching-learning procedure appealing. However, in the 

traditional English grammar class, the pupils were rarely allowed to utilize music as a resource. 

The use of rap, pop, hip-hop, and jazz chants music was found to be consistent in the studies 

conducted by T. Murphey (1992)), Engh (2012), Weinstein (2006), and Beth (2014) to teach 

grammar and speech in the English language. T. Murphey (1992) made the discourse of pop 

songs to teach English. 'Rapping' is a sample curriculum-based program designed by Beth to 

teach English language speech and grammar in 2014. According to Weinstein (2006), hip-hop 

and rap have a voice in a society that embodies a political discourse that enriches language 

classes.  Rap/Hip-hop music is universally used in teaching English since there is a global 

demand for it, and it has become a universally compulsory subject in formal education in many 
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countries. Several researchers have used music, including grammar, as a language teaching and 

learning resource. Graham (1992) found jazz chants and created a program based on them to 

use in ESL classroom teaching as a music technique for teaching English grammar.   

The current study was an effort to teach grammar through music, which was a part of the MBP, 

to the tribal learners at the secondary level in Maharashtra state, as music is found to be deep-

rooted in the tribal culture. Using MBPs to teach grammar to tribal learners aligns with the 

NEP -2020, highlighting the art & music integrated learning. According to the new education 

policy, tribal art, and music must be an innovative pedagogical tool for such tribal-specific 

learners. The successful results of such programs will open the door for policymakers, higher 

authorities, and educators in schools to make a cognizant, purposeful, and systematic effort to 

enhance the English grammar skills of learners through the MBP. Therefore, it was found that 

various musical tunes, grammar songs, and English song-based activities used in the Music-

Based Program made teaching grammar a musical fun. The significant enhancement of 

grammar skills of the tribal learners through music at the secondary level has proven to be 

educationally sound. Additionally, the favorable reaction of the learners towards the MBP in 

teaching and learning English grammar at the secondary level has proven the program's 

effectiveness.  

CONCLUSION 

In the present study, the researcher’s self-made Music-Based Program (MBP) has proven 

effective in enhancing students' written and oral grammar skill achievement. Additionally, the 

favorable reactions of the tribal learners towards the MBP of teaching grammar showed that 

the program was effective. The successful results of the study have paved the way for the 

implications. Firstly, the findings of the study have implications for the curriculum developers. 

Different pedagogical tools like music for teaching grammar content can be included in the 

curriculum. School teachers can utilize Music-Based Programs for English grammar content at 

the various levels of school education. Secondly, the pedagogical tool of teaching through 

music has implications for policymakers responsible for developing teacher education curricula 

with a focus on pedagogy courses at all stages of education. Thirdly, Institutional Heads and 

Educational Administrators can design in-service training programs for school teachers and 

stakeholders to implement music as the pedagogical tool for teaching English grammar.  
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